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Introduction
Medical students are tasked to learn a considerable amount 

of information within a relatively short amount of time. As new 
discoveries continue to become implemented into the already 
substantial medical curriculum, educators must devise innovative 
ways to ensure that students retain this information, as the traditional 
method of instructing through lectures is becoming obsolete (Russell 
et al., 1984). Technological advancements have helped introduce 
a variety of alternative educational resources, including recorded 
lectures, virtual cadavers, podcasts, video games, simulations, and 
online question banks (Bridge et al., 2009; Emanuel, 2020; Guarino et 
al., 2014; Guze, 2015; Vallée et al., 2020), and the COVID-19 pandemic 
helped spur on the transition to and optimization of online training 
modules (Giordano et al., 2021). Review resources that utilize visual 
mnemonics are of particular interest; these use cleverly chosen 
pictures and symbols to represent specific concepts or facts, allowing 
students to recall this information more easily (Monzon & Samara, 
2021; Rummel et al., 2003). Such visual mnemonic aids have become 
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ingrained within the ritual for preparing for medical boards; Finn et al. 
(2022) surveyed 108 first-year and 119 third-year medical students 
and found that the majority in each class used SketchyMedical, a 
cartoon visual mnemonic review resource, in preparation for medical 
school exams and USMLE Step 1. 

Unfortunately, the number of such available resources significantly 
dwindles for medical students preparing for clinical clerkships, 
internship, residency, and beyond. This is especially true for those 
pursuing careers in orthopaedic surgery, as there is currently no 
centralized course for aspiring orthopaedic surgeons (Wadhwa et al., 
2022). In American medical schools, education in musculoskeletal 
medicine is underrepresented despite the high prevalence of 
musculoskeletal pathologies in the general population (DiGiovanni 
et al., 2016; Monrad et al., 2011; Skelley et al., 2012; Weiss et al., 
2015). This educational discrepancy inadequately prepares students 
for orthopaedic surgery clinical rotations, as there is little overlap 
between medical school curricula and orthopaedic surgery topics, 
and students often feel underprepared for these rotations (Sabesan 
et al., 2018). This especially holds true for the types of questions 
that students are often asked during orthopaedic surgery audition 
rotations, such as relevant anatomy, eponyms, classifications, and 
operative indications for specific fracture patterns (Campbell et 
al., 2019; Somford et al., 2017). Given how competitive the field of 
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orthopaedic surgery is, performing well during one’s subinternships 
is paramount to increase the chances of matching into the field for 
residency (Baldwin et al., 2009; O’Donnell et al., 2017). 

The purpose of this study was to investigate the types of academic 
resources that orthopaedic surgery applicants used during medical 
school, with the intention of utilizing this information to assess the 
preferred methods of preparing for medical boards exams, non-
orthopaedic rotations, and orthopaedic rotations in this population 
and seeing if there is any room for improvement. Additionally, as 
visual mnemonics are becoming more popular, this study serves to 
preliminarily examine how useful such a resource would be for those 
applying to orthopaedic surgery.

Methods
Using SurveyMonkey (surveymonkey.com), a questionnaire was 

created that asked recipients to rate their preferences of academic 
resources used in preparation for pre-clinical, non-orthopaedic 
clinical, and orthopaedic clinical endeavors. This survey was 
distributed electronically to medical students interested in 
pursuing orthopaedic surgery via medical school interest groups 
and national student orthopaedic surgery interest groups, including 
the Student American Osteopathic Academy of Orthopedics, as well 
as to resident physicians currently in orthopaedic surgery residency 
programs by contacting them directly. For various pre-clinical subjects 
(Gross Anatomy, Physiology, Pathology, Pharmacology, Microbiology, 
Biochemistry, and Behavioral Sciences), respondents were asked to 
select their perceived usefulness of the resources listed in Table 1. 
They were asked similar questions regarding the resources used for 
clinical non-orthopaedic rotations and exams, for clinical orthopaedic 
rotations, and for learning orthopaedic classification systems, also listed 
in Table 1. These questions were posed as self-ratings for usefulness as 
a 5-point Likert scale, with the options and converted scores listed in 
Table 2. Finally, respondents were asked how beneficial they think visual 
mnemonics would be for them when preparing for orthopaedic surgery 
audition rotations, interviews, and internship.

Table 1: Academic resources listed in electronic survey. 

Pre-Clinical Resources
Clinical Non-
Orthopaedic 
Resources

Clinical Orthopaedic 
Resources and 
Orthopaedic 
Classifications

Textbooks Direct patient care Direct patient care
School lectures Textbooks Textbooks
Visual mnemonics 
(Sketchy, Pixorize, 
Picmonic, etc.)

School lectures / 
Grand rounds

School lectures / 
Grand rounds

Boards review sources 
(Boards&Beyond, 
Pathoma, First Aid, Step-
Up, etc.)

Visual mnemonics 
(Sketchy, Pixorize, 
Picmonic, etc.)

Visual mnemonics 
(Sketchy, Pixorize, 
Picmonic, etc.)

Interactive events 
(Cadaver Lab, 
Workshops, etc.)

Boards review 
sources 
(OnlineMedEd, First 
Aid, Step-Up, etc.)

Review sources 
(PocketPimped, White 
Coat Coaching, etc.)

Question Banks Question Banks Questions Banks
Flashcards Flashcards Orthobullets
    Flashcards

Usefulness Score
Minimally useful 1
Somewhat useful 2

Useful 3
Very useful 4

Essential 5
Not applicable -

Table 2: Likert-scale options and corresponding scores for electronic 
survey.

For the scored survey questions, the responses were tested for 
normality using the Shapiro-Wilk test. Given that the responses were 

not normally distributed, non-parametric analyses were performed. 
For each of these questions, Kruskal-Wallis analyses with Dunn’s 
post-hoc tests were performed to compare the mean ranks of each 
resource to each other, with the intent of determining which academic 
resources were perceived to be more useful than others for individuals 
pursuing orthopaedic surgery.

Results
A total of 60 responses were collected for this electronic survey. 

Seven respondents were current orthopaedic surgery residents, and 
53 were current medical students pursuing orthopaedic surgery. 

Using Kruskal-Wallis analyses, significant differences were revealed 
across academic resources for all subjects: Anatomy (H(6) = 68.40, 
p < 0.0001), Physiology (H(6) = 89.96, p < 0.0001), Pathology (H(6) 
= 103.2, p < 0.0001), Pharmacology (H(6) = 146.5, p < 0.0001), 
Microbiology (H(6) = 169.0, p < 0.0001), Biochemistry (H(6) = 
113.0, p < 0.0001), Behavioral Sciences (H(6) = 133.0, p < 0.0001), 
Non-Orthopaedic Clinical Rotations (H(6) = 131.6, p < 0.0001), 
Orthopaedic Clinical Rotations (H(7) = 105.1, p < 0.0001), and 
Orthopaedic Classification Systems (H(7) = 123.9, p < 0.0001). Thus, 
Dunn’s post-hoc tests were performed to compare the means ranks of 
each resource to each other. Figures 1A-D, 2A-C, and 3A-C display the 
averaged survey results for perceived usefulness of various academic 
resources in descending order for each subject, with brackets 
indicating which resources were more useful than others.

For pre-clinical subjects, interactive events were only considered 
more useful than other resources for Gross Anatomy, in which case 
it was deemed the most important resource. Board review resources, 
question banks, and flashcards were consistently regarded as more 
useful than textbooks and lectures, and visual mnemonics were useful 
for Microbiology and Pharmacology but not Physiology, Pathology, 
Biochemistry, or Behavioral Sciences.

For both Non-Orthopaedic and Orthopaedic Clinical Rotations, 
direct patient care, review resources, questions banks, and flashcards 
were more useful than textbooks, lectures, and visual mnemonics. 
Orthobullets was deemed important for Orthopaedic Rotations and 
Classification Systems.

Finally, the majority of respondents indicated that visual 
mnemonics, when preparing for Orthopaedic Surgery rotations, 
interviews, and internship, would be essential (19.61%) or very 
useful (47.06%). Visual mnemonics would be deemed only useful by 
11.76%, somewhat useful by 17.65%, and minimally useful by 3.92%.

Discussion
Medical education is constantly evolving to reflect the needs of 

students. Previously, the conventional methodology of didactics was 
through lectures and textbooks, as these media can be standardized 
to teach a large volume of students (Golden, 1989). However, with 
the advent of alternative and on-demand resources, students often 
abandon in-person lectures, as they find recorded lectures and online 
courses more convenient, efficient, and effective (Ikonne et al., 2018). 
Traditional lectures may be deemed as obsolete because healthcare 
students are often at the age range where pedagogical teaching 
methods can no longer hold their attention, and they instead desire 
to take more control over their learning process (Chacko, 2021). 
Instead of a single pass-through of the information that traditional 
lectures offer, on-demand resources provide the opportunity to slow 
down, speed up, and replay the videos as necessary depending on 
the student’s grasp of the information (Emanuel, 2020). Additionally, 
given that students often have varying learning style preferences 
(Bokhari & Zafar, 2019), they are now able to branch out and explore 
the alternative resources that fit their needs the best. The current 
study is consistent with these notions, as lectures were almost 
universally considered inferior to more engaging resources such as 
flashcards and question banks.

Visual mnemonics play an interesting role in medical education. In 
general, learning devices such as mnemonics, metaphors, analogies, 
similes, and mental imagery training help teach information by 
bridging one’s prior knowledge and personal experiences to new 
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virtual dissections and atlases (Onigbinde et al., 2021). Though these 
virtual resources may be cheaper and more accessible, cadaver-based 
dissections are important for aspiring surgeons given their hands-on 
interaction with the anatomy (Memon, 2018). This preference was 
reinforced in the current study, as the survey respondents, who were 
all aspiring orthopaedic surgeons, demonstrated their appreciation 
for cadaver-based dissections.

Regarding the acquisition of general orthopaedic knowledge, the 
current study demonstrated that students utilized a wide variety of 
resources, including websites, review resources, flashcards, question 
banks, and direct patient care. Adequate preparation for one’s away 
rotations increases their chances of matching into orthopaedic 
surgery (Baldwin et al., 2009; Campbell et al., 2019; O’Donnell et al., 
2017), yet medical schools often do not prepare their students well for 
these rotations (DiGiovanni et al., 2016; Sabesan et al., 2018; Skelley 
et al., 2012; Weiss et al., 2015; Yu et al., 2022). Additionally, program 
directors and applicants primarily perceive these away rotations as 
chances to see if the applicants fit the culture of the program well 
and can make good impressions rather than chances to educate the 
students on orthopaedic knowledge (O’Donnell et al., 2017), meaning 
that students really do not have consistent ways to learn orthopaedics 
beyond their own self-directed learning. Thus, there is much room for 
the improvement of orthopaedic surgery education for medical students 
as a whole. Some schools have implemented “Boot Camp” curricula to 
help establish foundational skills and knowledge for their orthopaedics 
applicants (Yu et al., 2022), which have helped performance on away 
rotations, increased match rates, and improved evaluations from program 
directors. 

Regarding Orthopaedic Classification Systems, the most useful 
resources were again, unsurprisingly, review sources, question banks, 

information (Dresler et al., 2017; Sutherland, 2013). These devices 
facilitate the transition of one’s working memory into long-term 
memory by processing the information simultaneously in multiple 
neural processing centers (Paivio, 1990; Smith & Border, 2018), and 
they have been shown to improve learning, recall, and communication 
of simple and abstract concepts in the medical field (Fernandes & 
Speer, 2002; Hurst et al., 2022; Kanthan & Mills, 2015a, 2015b; Qureshi 
et al., 2014; Seto & Zayat, 2022; Sutherland, 2013). Visual mnemonics, 
which often include audio and even story-based components as well, 
especially utilize the dual coding process to improve learning and 
retention rates compared to traditional text-based material (Abdalla 
et al., 2021; Weinstein, 2018; Yang et al., 2014). When combined 
with flashcards, visual mnemonics can lead to long-term retention of 
complicated subjects (Monzon & Samara, 2021). Unsurprisingly, in 
the current study, respondents deemed visual mnemonics the most 
useful for microbiology and pharmacology, which are infamous for 
requiring large amounts of raw memorization to learn facts such 
as antibiotic choices for specific bacteria, side effects of drugs, and 
drug-drug interactions. These cartoons summarize a vast amount 
of information into a small amount of memory space, allowing the 
students to learn and retain information efficiently. Though visual 
mnemonics were not regarded as significantly useful for several 
other subjects, their prevalence and usage will likely increase as more 
visual mnemonic resources become commercially available.

Interestingly, for pre-clinical subjects, interactive events such as 
cadaver labs and workshops were only perceived as useful for Gross 
Anatomy, in which they were deemed the most useful resource. 
Especially in the post-COVID-19 setting, medical education seems 
to be shifting away from traditional cadaver lab-based methods for 
Gross Anatomy and instead moving towards virtual resources, such as 

Figure 1A-D: Mean rank survey responses for Gross Anatomy, Phys-
iology, Pathology, and Pharmacology. Black bracket: p < 0.05; Green 
bracket: p < 0.01; Blue bracket: p < 0.001; Red bracket: p < 0.0001.

Figure 2A-C: Mean rank survey responses for Microbiology, Biochem-
istry, and Behavioral Sciences. Black bracket: p < 0.05; Green bracket: 
p < 0.01; Blue bracket: p < 0.001; Red bracket: p < 0.0001.
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flashcards, and Orthobullets. Given that learning information for both 
classification systems as well as microbiology and pharmacology, they all 
shared similar profiles of useful academic resources. The main difference 
was that visual mnemonics were not deemed useful or applicable for 
Orthopaedic Classification Systems, as there are currently no such 
resources commonly available. Hence, the majority of respondents 
agreed that visual mnemonics would be useful for learning these 
systems. 

This study served as a preliminary investigation into the learning 
styles of medical students and resident physicians pursuing 
orthopaedic surgery. One advantage of this study was that only those 
pursuing orthopaedic surgery were surveyed; given that learning 
styles are likely different in populations of students pursuing various 
specialties, only the styles of those pursuing orthopaedic surgery 
were investigated here. Thus, the responses reflect the general 
learning styles of those pursuing orthopaedic surgery. This study 
also expanded pre-clinical education by subject, as each academic 
subject requires different amounts of understanding versus raw 
memorization. Thus, conclusions were drawn based on the 
similarities and differences between the subjects. One weakness of 
this study was its retrospective nature, as responses likely suffered 
from recall bias. Additionally, though this study separated educational 
preferences between pre-clinical and clinical subjects, the pre-clinical 
era could also be further divided into learning new material versus 
revision learning, which may depend on different types of resources 
(Wynter et al., 2019).

Future studies may further investigate the disparities in resources 
of orthopaedic education with controlled trials of students learning 
information through different resources and comparing the 
understanding and retention of the information over time. Exploring 
the role of visual mnemonics, especially with orthopaedic classification 
systems, could potentially give rise to a new and innovative method 
of orthopaedic surgery education. The shift away from cadaver-
based dissections during Gross Anatomy education could also be 
further investigated in the context of aspiring orthopaedic surgeons, 

as removing the tactile-based facet of anatomy education could be 
detrimental to the development of surgical skills.

Overall, this study demonstrated that medical students and resident 
physicians benefit from a diverse arsenal of academic resource types, 
depending on the subject. With subjects such as microbiology and 
pharmacology that require a lot of raw memorization, visual mnemonics 
were deemed very useful. With this in mind, visual mnemonics would 
likely aid students pursuing orthopaedic surgery, specifically in 
learning classification systems, eponyms, and other commonly asked 
information, to help them with their audition rotations and ultimately 
match into an orthopaedic surgery program.

Conclusion
Overall, this study demonstrated that medical students and resident 

physicians benefit from a diverse arsenal of academic resource types, 
depending on the subject. With subjects such as microbiology and 
pharmacology that require a lot of raw memorization, visual mnemonics 
were deemed very useful. With this in mind, visual mnemonics would 
likely aid students pursuing orthopaedic surgery, specifically in 
learning classification systems, eponyms, and other commonly asked 
information, to help them with their audition rotations and ultimately 
match into an orthopaedic surgery program.

Data Availability Statement: Survey results from respondents are 
available on request.

Declarations 

Funding: This research did not receive any specific grant from funding 
agencies in the public, commercial, or not-for-profit sectors.

Conflicts of interest/Competing interests: Not applicable

Authors’ contributions: Arjun Malhotra – responsible for 
conceptualization, methodology, data analysis, writing, and reviewing.

References
1.	 Abdalla MMI, Azzani M, Rajendren R, Hong TK, Balachandran Y, Hassan 

TR, Wei TY, Yahaya UKB, En LJ, Ajaykumar S, Roger R, Haja MHS. Effect 
of Story-Based Audiovisual Mnemonics in Comparison With Text-
Reading Method on Memory Consolidation Among Medical Students: 
A Randomized Controlled Trial. The American Journal of the Medical 
Sciences. 2021 Dec 1;362(6):612–8.

2.	 Baldwin K, Weidner Z, Ahn J, Mehta S. Are Away Rotations Critical for 
a Successful Match in Orthopaedic Surgery? Clinical Orthopaedics and 
Related Research®. 2009 Jul 7;467(12):3340–5.

3.	 Bokhari NM, Zafar M. Learning styles and approaches among medical 
education participants. Journal of Education and Health Promotion. 
2019 Sep 30;8(181).

4.	 Bridge PD, Jackson M, Robinson L. The Effectiveness of Streaming 
Video on Medical Student Learning: A Case Study. Medical Education 
Online. 2009 Dec;14(1):4506.

5.	 Campbell ST, Chan JY, Gardner MJ, Bishop JA. Optimizing the 
Orthopaedic Medical Student Rotation. Journal of the American 
Academy of Orthopaedic Surgeons. 2019 Aug;27(15):542–50.

6.	 Chacko T. Emerging pedagogies for effective adult learning: From 
andragogy to heutagogy. Archives of Medicine and Health Sciences. 
2018;6(2):278.

7.	 DiGiovanni BF, Sundem LT, Southgate RD, Lambert DR. Musculoskeletal 
Medicine Is Underrepresented in the American Medical School 
Clinical Curriculum. Clinical Orthopaedics & Related Research. 2016 
Apr;474(4):901–7.

8.	 Dresler M, Shirer WR, Konrad BN, Müller NCJ, Wagner IC, Fernández 
G, Czisch M, Greicius M. Mnemonic Training Reshapes Brain Networks 
to Support Superior Memory. Neuron. 2017 Mar;93(5):1227-1235.e6.

9.	 Emanuel EJ. The Inevitable Reimagining of Medical Education. JAMA. 
2020 Mar 24;323(12):1127.

10.	 Fernandes CJ, Speer ME. Using Mnemonics and Visual Imagery to Teach 
the New Neonatal Resuscitation Program. Journal of Perinatology. 
2002 Jun 27;22(5):411–3.

Figure 3A-C: Mean rank survey responses for Non-Orthopaedic Clini-
cal Rotations, Orthopaedic Clinical Rotations, and Orthopaedic Classi-
fication Systems. Black bracket: p < 0.05; Green bracket: p < 0.01; Blue 
bracket: p < 0.001; Red bracket: p < 0.0001..



Arjun Malhotra / International Journal of Surgery and Anesthesia

ORIGINAL ARTICLE - OPEN ACCESS

5 

Arjun M
alhotra, (2025). Academ

ic Resource Preferences for M
edical Students Pursuing Orthopaedic Surgery. Int J Surg Anesth, 1(1),01-05

30.	 Seto C, Zayat V. A Spoonful of Eponyms Helps the Pathology Go Down: 
Using Food Eponyms and Visual Mnemonics in Preclinical Pathology 
Education. Medical Science Educator. 2022 Jan 29;32(1).

31.	 Skelley NW, Tanaka MJ, Skelley LM, LaPorte DM. Medical Student 
Musculoskeletal Education. Journal of Bone and Joint Surgery. 2012 
Oct 3;94(19):e146.

32.	 Smith CF, Border S. The Twelve Cranial Nerves of Christmas: 
Mnemonics, Rhyme, and Anatomy – Seeing the Lighter Side. 
Anatomical Sciences Education. 2019 Jan 3;12(6):673–7.

33.	 Somford MP, Nieuwe RA, Sierevelt IN, Eygendaal D. Eponymous 
terms in daily practice: a survey among Dutch orthopedic surgeons. 
European Journal of Orthopaedic Surgery & Traumatology. 2017 Jan 
25;27(7):883–7.

34.	 Sutherland JA. Teaching Abstract Concepts by Metaphor. Journal of 
Nursing Education. 2001 Dec 1;40(9):417–9.

35.	 Vallée A, Sorbets E, Cariou A, Blacher J. Effectiveness of Blended 
Learning compared to Traditional Learning in Medical Education: a 
systematic review and meta-analysis (Preprint). Journal of Medical 
Internet Research. 2019 Oct 4;22(8).

36.	 Wadhwa H, Van Rysselberghe NL, Campbell ST, Bishop JA. 
Musculoskeletal Educational Resources for the Aspiring Orthopaedic 
Surgeon. JBJS Open Access. 2022;7(1).

37.	 Weinstein Y, Madan CR, Sumeracki MA. Teaching the science of 
learning. Cognitive Research: Principles and Implications. 2018 Jan 
24;3(1).

38.	 Weiss K, Curry EJ, Matzkin E. Assessment of medical school 
musculoskeletal education. PubMed. 2015 Mar 1;44(3):E64-7.

39.	 Wynter L, Burgess A, Kalman E, Heron JE, Bleasel J. Medical students: 
what educational resources are they using? BMC medical education. 
2019 Jan 25;19(1):36.

40.	 Yang A, Goel H, Bryan M, Robertson R, Lim J, Speicher M, Islam S. 
The Picmonic® Learning System: enhancing memory retention 
of medical sciences, using an audiovisual mnemonic Web-based 
learning platform. Advances in Medical Education and Practice. 2014 
May;(5):125.

41.	 Yu HH, Lockwood WC, Shaw KG, Scott FA. Formal Orthopaedic 
Surgery “Boot Camp” Curriculum to Optimize Performance on 
Acting Internships. Journal of the American Academy of Orthopaedic 
Surgeons. 2021 Dec 31;30(6):247–54.

11.	 Finn E, Ayres F, Goldberg S, Hortsch M. Brave new E‐world: Medical 
students’ preferences for and usage of electronic learning resources 
during two different phases of their education. FASEB BioAdvances. 
2022 Jan 17;4(5):298–308.

12.	 Giordano L, Cipollaro L, Migliorini F, Maffulli N. Impact of Covid-19 
on undergraduate and residency training. The Surgeon. 2020 
Nov;19(5).

13.	 Golden AS. Lecture skills in medical education. Indian Journal of 
Pediatrics. 1989 Jan 1;56(1):29–34.

14.	 Guze PA. Using Technology to Meet the Challenges of Medical 
Education. Transactions of the American Clinical and Climatological 
Association. 2015;126:260–70.

15.	 Guarino S, Leopardi E, Sorrenti S, De Antoni E, Catania A, Alagaratnam 
S. Internet-based versus traditional teaching and learning methods. 
The Clinical Teacher. 2014 Sep 11;11(6):449–53.

16.	 Hurst NB, Grossart EA, Knapp S, Stolz U, Groke SF, Solem CR, Williams 
A, French RNE, Appel JE, Walter FG. Do mnemonics help healthcare 
professionals learn and recall cholinergic toxidromes? Clinical 
Toxicology. 2022 Jul 1;60(7):860–2.

17.	 Ikonne US, Campbell A, Whelihan K, Bay RC, Lewis JH. Exodus From 
the Classroom: Student Perceptions, Lecture Capture Technology, 
and the Inception of On-Demand Preclinical Medical Education. 
Journal of Osteopathic Medicine. 2018 Dec 1;118(12):813–23.

18.	 Kanthan R, Mills S. Active Learning Strategies in Undergraduate 
Medical Education of Pathology: A Saskatoon Experience [Internet]. 
International Association of Medical Science Educators - IAMSE. 
2015. Available from: http://www.iamse.org/mse-article/active-
learning-strategies-in-undergraduate-medical-education-of-
pathology-a-saskatoon-experience/

19.	 Kanthan R, Mills S. Using Metaphors, Analogies and Similes as Aids 
in Teaching Pathology to Medical Students [Internet]. International 
Association of Medical Science Educators - IAMSE. 2015. Available 
from: http://www.iamse.org/mse-article/using-metaphors-
analogies-and-similes-as-aids-in-teaching-pathology-to-medical-
students/

20.	 Memon I. Cadaver Dissection Is Obsolete in Medical Training! 
A Misinterpreted Notion. Medical Principles and Practice. 
2018;27(3):201–10.

21.	 Monrad SU, Zeller JL, Craig CL, DiPonio LA. Musculoskeletal education 
in US medical schools: lessons from the past and suggestions for 
the future. Current Reviews in Musculoskeletal Medicine. 2011 Jun 
28;4(3):91–8.

22.	 Monzon A, Samara O. Cartoons and the internet: preparing the 
physicians of tomorrow. Therapeutic Advances in Infectious Disease. 
2021 Jan;8:204993612110335.

23.	 O’Donnell SW, Drolet BC, Brower JP, LaPorte D, Eberson CP. 
Orthopaedic Surgery Residency. Journal of the American Academy of 
Orthopaedic Surgeons. 2017 Jan;25(1):61–8.

24.	 Onigbinde OA, Chia T, Oyeniran O, Ajagbe A. The Place of Cadaveric 
Dissection in Post-COVID-19 Anatomy Education. Morphologie. 2020 
Dec;105(351).

25.	 Paivio A. Mental Representations: a Dual Coding Approach. Cary: 
Oxford University Press, Incorporated; 1986.

26.	 Qureshi A, Rizvi F, Syed A, Shahid A, Manzoor H. The method of loci 
as a mnemonic device to facilitate learning in endocrinology leads to 
improvement in student performance as measured by assessments. 
Advances in Physiology Education. 2014 Jun;38(2):140–4.

27.	 Russell IJ, Hendricson WD, Herbert RJ. Effects of lecture information 
density on medical student achievement. Academic Medicine. 1984 
Nov;59(11):881–9.

28.	 Rummel N, Levin JR, Woodward MM. Do pictorial mnemonic text-
learning aids give students something worth writing about? Journal 
of Educational Psychology. 2003;95(2):327–34.

29.	 Sabesan VJ, Schrotenboer A, Habeck J, Lombardo D, Stine S, Jildeh 
TR, Meiyappan A. Musculoskeletal Education in Medical Schools: 
A Survey of Allopathic and Osteopathic Medical Students. JAAOS: 
Global Research and Reviews. 2018 Jun;2(6):e019.

Submit your manuscript to Boston science publishing 
journal and benifit from:

   Convenient online submission
   Rigorous peer review
   Immediate publication on acceptance
   Open access: articles freely available online
   High visibility within the field
   Retaining the copyright to your article

Submit your manuscript at ‡ bostonsciencepublishing.us ‡


